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1. College is not high school
A college is an "academic" world, and soon makes itself felt as such. The introductory period, when the freshman learns something about the physical location of dormitory, library and classrooms, may be short or prolonged, but when classes start he recognizes that he is faced with serious business. Scheduling alone makes far-reaching new demands on the freshman. Most classes in high school meet every day. In college, as much as week may separate the sessions of a particular course. Assign​ments are increased proportionately, and the student finds himself with the problem of planning to master a much larger segment of the term's work before the next lecture or discussion can tell him how profitably he has spent his time. "Budgeting time was a terrific problem", writes a boy in a large university. "I used to be an awful procrastinator, and when I thought I had several days to prepare an assignment, the tempta​tion to leave it till the last minute was almost overwhelming."

How do the freshmen behave when asked to face the complexities of a university library? One freshman girl gave her reaction: "This was the problem — to be able to find sources of the necessary information, and also, from the many books and chapters, to be able to draw out im​portant and pertinent data. My high school failed in that the assignments were too definite." This comment on the length and comprehensive qual​ity of the college assignment is typical. How to listen to a lecture or how to organize and remember material from a discussion or a laboratory experiment also present problems. A major need felt by freshmen about term examination time is "that old problem, sleep."
Evaluating   the   Secondary   School
How do freshmen feel about their previous schooling? A good percen​tage, nearly half of those replying, regarded their preparation as good or even excellent. But those whose academic adjustment gives rise to problems are equally sweeping: "It doesn't seem as if anything I did in high school prepared me for this place!" For many young men and women, of course, a middle position seems more defensible; nearly a third of the freshmen stated that the secondary school had given them a good send-off in some courses and poor preparation in others.

Although there is no agreement that individual subjects are generally well or poorly taught, one area calls forth more comment than any other. This is the field, of oral and written expression and the other "communi​cations skills" such as reading and listening to a lecture or discussion. The need for training in these techniques is either implied or stated in many of the complaints concerning the length and complexity of the col​lege assignment.
THE NATURE OF COLLEGE WORK

Length of assignment and reading load is only part of the change from high school to college work. There is a change in complexity as well. Reading must be not only more extensive but more selective. Informa​tion given in one reference source must be checked, criticized and per​haps rejected because of information given in another. The task of eval​uation, in other words, assumes major significance.

College examinations also serve purposes different from those of the high school test. "High school tests were mostly factual, the short-answer type. These college examinations where you have to think about the whole month's work, or more, are a terrific strain."

All these comments on changes in assignment and testing are signif​icant because they underline differences not only in the studying but in the thinking required in college. The student who reports that "high school didn't teach me to think, only to learn facts," and the one who states that "the actual thought processes were practically completed for you," also refer to the difficulty of learning how to make generaliza​tions, do abstract reasoning, and manipulate ideas without losing sight of their basis in experience. Facts are no longer presented to be learned merely because they exist but because of their relation to the thinking required in a course.

Getting   THE WORK DONE
Developing new habits and devising methods of approach to new problems are time-consuming. Yet most students feel that the new work load cannot wait, and a proportion of them know by bitter experience that "it is a cycle. At first I never seemed to get my work and sleeping both done." One such girl goes on to say, "The whole problem was bud​geting time and knowing what is more important, what will take most time, and how to schedule from that." Even people of high capability are challenged and frustrated by the need to make new adjustments quickly.
b) Give a summary of the text using the following word combinations and phrases

to be faced with smth; to make new demands on smb, budgeting time, to leave the assignment till the last minute, to present a problem, academic adjustment, the length and complexity of the college assignment, the change from high school to college work, the task of evaluation, to assume major significance, to be a (terrific) strain, to make generalization, to do abstract reasoning, developing new habits, to be time-consuming, to know by bitter experience, to make new adjustment quickly.
Discuss each of the following items as fully as you can.
1. Did you have any difficulties in adjusting to your University? What were they?

a) The new demands made on you.

b) High standards of work demanded in the University.

c) Budgeting time (inability to organize study).

d) Lack of experience in taking notes and listening to lectures.

e) Too much work assigned.

f} The examination requirements.

g) The difficulty of learning how to make generalizations and do abstract reasoning.

h) Greater independence and its responsibilities.

i) Difficulty in personal adjustment (adjusting to new people, making friends, learning how to be part of the University).

j) Other difficulties.

2. How do you feel about your previous schooling? What comparison would you make between school work and work at the University? (In​clude such items as instruction or quality of teaching, strengths and weaknesses of preparation, interest, motives for work, greatest and least satisfactions, and so forth).

3. What suggestions could you make for improvement in school work as a preparation for the University work?

4. What suggestions could you make for improvement in the University's provisions for freshmen?
University Classes in the United States
Students from other countries often ask questions concerning university classes in the United States. There are usually four kinds of classes in American universities. First, many subjects are taught in Lecture courses. Lecture classes are often large. The professor speaks from notes or from a written lecture concerning the subject of the course. Lecture courses are valuable because the professors who teach them are specialists in their fields, and students who take accurate notes of a lecture profit by the experience and knowledge of the lectures.

The second kind of university class is the Recitation class. Recitation classes can be divided into two groups. When recitation classes are held in addition to lecture classes during the same course, the class is called a Quiz Section. The second kind of recitation class is not combined with a lecture class. In such classes the instructor talks informally and asks questions. The students can also ask questions. Recitation classes are usually rather small, so that each student can have an opportunity to participate in the discussion. 

The first two kinds of university classes are for both elementary and advanced students. However, the third kind of class, the Seminar Class, is for advanced students only. 

The seminar class meets in a room which contains a large table. The students and the professor sit around the table and discuss special problems which pertain to the subject of the course. In a seminar class, the students prepare reports upon their own research and read these reports to the rest of the class.

The fourth kind of university class is the Laboratory Class. Laboratory classes are especially important in technical and scientific courses. A laboratory section often meets for three or four hours for experiments and technical research.
Questions on the text:
1. How many kinds of classes are there in American universities? 

2. What are Lecture courses? 

3. Are they large as a rule? 

4. How does the professor usually speak at Lecture classes? 

5. What makes lecture courses so valuable for students? 

6. What is the Recitation class? 

7. What groups can recitation classes be divided into? 

8. What class is called a Quiz Section? 

9. Do the students only answer the teacher’s questions or do they ask questions as well? 
10. Why can each student take part in the discussion? 
11. What is the third kind of classes in American Universities? 

12. Is the seminar class for advanced students only or for ordinary students as well? 

13. Where does the seminar class meet? 

14. What problems are discussed there? 

15. What reports can the students prepare in a seminar class? 
16. What is the fourth kind of university class in America? 
17. Who are laboratory classes especially important for? 
2. Revising and increasing vocabulary
I. Read the following passages. Pay attention to the words and expressions pertaining to the topic.
1.
By far the most common difficulty in study is simple failure to get down to regular concentrated work. This difficulty is much greater for those who do not work to a plan and have no regular routine of study.

A detailed time-table needs to be made out at the be​ginning of each week, in keeping with the changing re​quirements of your courses, and in the light of your expe​rience. The weekly time-table allows flexibility but at the same time ensures that you will be prepared to do each piece of work at the best possible time. Many students in​tend to study on set evenings, but are only too ready to cancel or postpone their work on a small pretext. If you have a definite time-table you will be less likely to procrastinate.
2.
The quality of your work counts just as much as the quantity — in fact it is pointless to put in hours of study if they are not effective. We all know we can accomplish more in an hour of concentrated work than in a whole evening spent dawdling over a textbook, without any real effort and intention to learn.

3.
One remedy for inattention is rapid work. Many authors have found, for example, that if they lay a watch by their side, and force themselves to write a page every fifteen minutes, the very speed of the work cures any tendency to wool-gathering. Moreover, work done against firm time limits is by no means always the least effective. Try and accustom yourself, therefore, to working as rapidly as you reasonably can. This is a sure cure for day-dreaming.

4.
Difficulty in starting and sustaining work can arise from: 
a) the lack of motivation, disinterest or fatigue, 
b) conflict with other activities, desires to be doing some​thing else, or the carry-over and perseveration of prior activities and trains of thought, 
c) various kinds of emotio​nal upsets.

5.
Common experience suggests that the details of what we learn fade very quickly, often within the first hour or so. Indeed, in listening to an hour's lecture much of the early part of the lecture may have been forgotten well be​fore the end — so that    experienced teachers    repeat and recapitulate the important points of their lectures at the end. To prevent the sudden and    catastrophic loss which takes place so early, early revision is required. You should certainly go over your notes of lectures, work periods and experiments the very same day — even if it is only for a few minutes.
6.
Rote learning means learning isolated and meaningless bits of knowledge. Insightful learning means organizing your knowledge into meaningful units. Grouping materials according to a principle helps both learning and memory. Often making a chart or diagram or table will help.
7.
Reading is the most important single skill in study. Clearly if you can speed up your rate of reading you will save much time. Books and articles, of course, differ in difficulty and in clarity of presentation. And what is dif​ficult for some to read is easy for others. Rate of reading depends, on the difficulty of the material and on the pur​pose of the reading. But there are some students who read even straightforward prose abnormally slowly, and this is certainly a handicap in study.
8.
Listening to a lecture need not be a passive affair, in which the lecturer's utterance is patiently recorded, a pro​cess much more efficiently done by a tape recorder. The lecturer's words should be generating thought processes in you. You should be thinking about what he is saying, making personal examples and applications, reacting in a critical fashion or trying to link up the discourse with your existing body of knowledge.

The impact of a lecture is usually greater than that of a book, because enthusiasms and attitudes are more readily communicated in the personal situation.
9.
When the original learning is imperfect, and is never consolidated by subsequent revision, the result is a hectic period of "cramming" before examinations. The common practice of cramming on the night before examinations may generate some memory traces which are fresh the next day. But it usually means a last despairing effort to tackle the work which should have been done long before. Cramming is likely to confuse the student, to dishearten him, and to leave him tired and below par on the day of the examina​tion itself.

10.
In your revision you should not need to re-read your textbooks extensively. Re-reading should be kept to a min​imum. This is why a set of well-kept notes is so useful: instead of having to cover hundreds of pages of text you should have an outline in your notebook.

Recitation is effective because it resembles the activity of the examination room —recall without any direct stim​ulation from books or notes. After going over each sec​tion of your notes, set them aside and try and recall what you have been reading. Then check your recall against the notes. Any such active method of learning is better than mere passive reading of the notes.
11.
It is worth making a special effort to get the bulk of your revision completed about a week before the examina​tions commence. You can then devote the last few days to quick, summary refreshers. There should be no last-minute rush nor late-night sittings drinking strong coffee and wearing wet towels round the head.
12.
Andrew rose and crossed the room with a pale face and a heavily beating heart. All the lassitude, the inertia he had experienced at the beginning of the week was gone now. He had an almost desperate desire to succeed. But he was convinced that Gadsby would fail him. He raised his eyes to find Robert Abbey contemplating him with a friendly, half-humourous smile.

"What's the matter?" said Abbey unexpectedly.

"Nothing, sir," Andrew stammered. "I think I've done rather badly with Doctor Gadsby — that's all."

"Never mind about that. Have a look at these speci​mens. Then just say anything you think about them." Ab​bey smiled encouragingly. ...He took up a specimen — it was an aneurism of the ascending aorta — and began in a friendly manner to question Andrew.

13.
 “The child's taking a scholarship exam the day after tomorrow. She simply must sit for it. She's got a very good chance; she's been swotting like mad, haven't you, Beryl?”

a) Find in the passages given above the words and expressions for:
absent-mindedness; repeated study using memory rather than understanding; serious speech or piece of writing (also: serious conversation); to prepare oneself for an examination by working very hard and learning hastily; the speaking (usually aloud) of smth memorized; to take a written examination


b) Find in the passages given above the English for:

сесть за работу, отложить работу, медлить, зря тратить время, безразличие, усталость, быстро забываться, просматривать записи лекций, ошибка, скорость чтения, помеха в учении, объем знаний, воспроизводить (в памяти), провалить кого-л. (на экзамене), плохо отвечать (экзаменатору), проверить (сведения), освежить (знания), сдать экзамен, зубрить

c) Answer the following questions.

1. What do you usually do if you can't get down to concentrated work?

2. Do you also think that "one remedy for inattention and wool-gathering is rapid work"?

3. What are, students recommended to do at the end of the day?

4. What are the advantages of insightful learning if compared to rote learning?

5. Do you think the impact of a lecture is greater than that of a book? Why?

6. What’s the best technique of revision?

7. How can a student avoid a last-minute rush or late-night sitting before the exam?

8. Judging from your experience as a learner, how important is the encouraging tone of the examiner? 
What kind of atmosphere is (un)desirable for the examination room?

II. Give general information on one of the libraries you use for studying (hours of opening, enrolment and membership, study areas, arrangement of the books, microfilms, theses, special collections, catalogues, dif​ferent services (e. g. photo-copying services) and libra​ry rules). First read the following passages and write out the necessary words and phrases.

— Reading accommodation is provided in the rooms containing the main collection of books' on the second, third and fourth floors. Small seminar rooms, seating about twelve people, are available on the third and fourth floors of the main collection.

— Room 274 contains a collection of reference books, periodicals, discussion papers and pamphlets; Room 280 houses a small collection of newspapers and some non-cur​rent periodicals. Both rooms may be used for study pur​poses. Most material may be taken out on loan, although reference books, current periodicals, which are on separate display, and dissertations may not be borrowed. Textbooks are not included in the collection, although collections of important republished articles are kept together on the reference shelves.

— The books in the main collection are arranged by subjects in classified order.

· The Library receives about 3,000 current periodicals. Unbound parts are kept in the Current Periodicals Room on the first floor and may not be borrowed. Bound volumes are classified with the books and shelved in the Main Col​lection.

· The Library holds a considerable stock of microfilms. The Library has microtext readers ', which are available to those wishing to consult either the Library's or other micro-texts.

·  There are two main catalogues of the Library's col​lection of books — an author catalogue and a subject catalogue. The author catalogue contains entries under the names of the authors and editors, or, if none, under the first word of the title, for every book in the Library,

·  Supervised Xerox [ziroks] service is on the first floor, from 9 a. m. to 5 p. m. Monday to Friday.

· The Library has a lending and a reference sections.

V. Describe an examination procedure as a student sees it. (Select any subject you like in an institution of higher education.) First read the following passages and write out the necessary words and expressions.

I went with a hundred other students into one of the three large, square halls used for the examination. The polished wooden floor was covered with rows of desks set at a distance apart that made one's neighbour's writing completely indecipherable if he had not, as was usually the case, already done so himself. Each desk was furnished with a card stamped with a black examination number, a clean square of pink blotting paper; and a pen. The place smelt of floor polish and fresh-sharpened pencils.

A single invigilator (a person who watches over students during examinations) sat in his gown and hood on a raised platform to keep an eye open for flagrant cheating. He was helped by two or three uniformed porters who stood by the doors   and   looked impassionately down at poor victims...

The students scraped into their chairs, shot a hostile glance at the clock, and turned apprehensively to the buff question paper already laid out on each desk.

VI. The following terms are frequently used in examina​tion questions. Make sure you are quite clear about the precise meaning of each of them.
to compare — to look for similarities and differences between;
to contrast — to set in opposition in order to bring out differences; 
to criticize — to give your judgment about the merit of theories or opinions or about the truth of facts, and back your judgment by a discussion of the evidence; 
to define — to set down the precise meaning of a word or phrase; 
to show that the distinc​tions implied in the definition are necessary; 
to describe—to give a detailed or graphic account of; 
to discuss — to investigate or examine by argument, sift and debate, giving reasons pro and con; 
to evaluate — to make an appraisal of the worth of smth., in the light of its truth or utility; 
to include to a lesser degree, your personal opinion; 
to explain — to make plain, to interpret, and to account for; 
to illustrate — to use a figure or diagram to ex​plain or clarify, or make clear :by the use of concrete examples; 
to interpret — to expound the meaning of; 
to make clear and expli​cit, usually giving your own judgment also; 
to justify —to show adequate grounds for decisions or conclusions; 
to outline —to give the main features or general principles of a subject, omitting minor details, and emphasizing structure and arrangement; 
to relate — a) to narrate. More usually, in examinations: b) to show how things are connected to each other, and to what extent they are alike, or affect each other; 
to review — to make a survey of, exam​ining the subject critically; to state— to present in brief, clear form; 
to summarize —to give a concise account of the chief points or substance of a matter, omitting details and examples; 
to trace — to follow the development or history of a topic from some point of origin.

VII. Give conversational responses to the following state​ments, requests or questions. 

Model: Statement: Study is an individual matter. Methods which suit some individuals will not suit others. 

Response: There's something in what you say, but still clever planning and good learning technique will save you a lot of time and effort.

1. I often see you confiding your thoughts to your notebook, or looking through your notes of lectures. I'd never waste so much time on that.

2. There's always time for revision just before the examination. 

3. What's the matter with her? She looked fatigued and didn't even" make any pretence of knowledge.

4. She's such a nice person. Always willing to help with homework or lab sessions.

5. There's always some reference I need to look up. Where can I do it?

6. If you lag behind, to catch up is very difficult indeed! 

7. I simply can't cope with it in just three days! 

8. Why exaggerate molehills! I'll catch up with you, boys. I promise. 

9. It's most difficult for me. I could never work to a plan. 

10. The exams claim that they test what you know, but in fact they don't.

VIII. Give statements or questions to which the following would serve as a response.
Model: Response: Yes, but everyone can be taught to think better!

Statement: It's impossible to think after a fashion!

1. It's now on file in our library. 

2. Well, I've made my point. You'd better follow my advice. Otherwise, you'll fail.

3. No, I'd rather not get involved in your cribbing affair.

4. No, I don't like the new lecturer. He's of the kind who pushes too hard.

5. He was educated at Moscow University. 

6. You've done an honest job of work. The paper is extreme​ly interesting. 

7. It's because of your lack of English. It needs brushing up. 

8. No, she isn't that bright. She has a good memory for names and dates. She swots, that's all.

9. Be a sponge! The faculty is saturated with information.

10. What a swot she is!
Make use of the following conversational formulas:

	1. It stands to reason
	Это логично

	2. You are perfectly right
	Вы абсолютно правы

	3. You are wandering from the point
	Вы уклоняетесь от темы

	4. On the one hand..., on the other hand
	С одной стороны,…с другой…

	5. What are you driving at, I wonder?
	Интересно, куда ты клонишь?

	6. Considering the circumstances, it should be noted that...
	Учитывая все обстоятельства, следует отметить, что

	7. What strikes me as unusual is...
	Меня поражает, что

	8.  Judging by what I’ve read,   I've come to the conclusion that...
	Судя по тому, что я прочитал, я пришел к выводу, что

	9. It wouldn't be an exaggeration to say that...
	Без преувеличения можно сказать

	10. I'm afraid you don't see my point...
	Боюсь, ты меня не совсем правильно понимаешь

	11 To some extent you are right
	В некоторой степени ты прав

	12.    It   sounds   intriguing   (strange, reasonable, awful, incredible)
	Это звучит интригующе (странно, разумно, ужасно, невероятно)

	13. I'm dying of curiosity
	Я умираю от любопытства

	14. Just the reverse
	Как раз наоборот

	15. You must be joking
	Ты, должно быть, шутишь

	16. What if we try to look at the problem from another point of view?
	Что, если посмотрим на этот вопрос с другой точки зрения?

	17. In answer to your question I'd like to say that.
	В ответ на твой вопрос я хотел бы сказать, что 

	18. That brings me to what I was going to say
	Это подводит меня к тому, что я собирался сказать

	19. I'd rather stick to my point of view
	Я скорее останусь при своей точке зрения

	20. I'll try to persuade you that you are not right
	Постараюсь убедить тебя в том, что ты не прав

	21. I'd appreciate if you would inform me about.
	Я был бы тебе признателен за информацию о.

	22. I wouldn't like to offend you, but you've missed the whole point.
	Я бы не хотел обидеть тебя, но ты упустил самое главное

	23. I'm curious to know how, what, when.
	Любопытно узнать, как, что, когда и т.д.

	24. If my memory serves me right.
	Если мне не изменяет память


IX. Read the following dialogues and discuss them.
1. Congratulations
Mary: You look happy today!

Fred:   I am happy.  I have just passed my Literature exam.

Mary:   Congratulations!   I'm glad somebody’s happy. 

Fred:   Why? What's the matter?

Mary:   Oh, I'm just worried, I guess. I have to take a history exam next week.

Fred:   Oh, come, you are always worried about your exams, but you get only fives, as far as I know. You've passed some exams already, haven't you?

Mary:   Yes, I've passed my French exam.

Fred:   Oh, I give up. I simply can't learn French.

Mary:   Why do you say that? I think you're making a lot of progress.

Fred:   No, I'm not. I try and try and I still can't speak it very well.

Mary: Learning any language takes a lot of effort. But don't give up. Why don't we practice those dia​logues together?

Fred:   Good idea. That just might help.

Questions on the dialogue.

1. Who looks happy? Why? 
2. Who congratulates Fred? 
3. Why is Mary worried? 
4. What exam has Mary already-passed? 
5. Why does Fred say he can't learn French? 
6. What does Mary think about Fred's progress in French? 
7. What does Mary offer? 
8. Do you agree that learning a language takes a lot of effort?
2. At the Lecture

Bob:   Excuse me, Tom, is this seat taken?

T o m:   No, it isn't.

Bob:   Would you mind moving over one, so my friend and I can sit together?
To m:   Not at all.
Bob:   Thanks a lot.   Do you always attend Professor Brown's lectures?

T o m: As a rule I do. I find them very interesting and instructive, besides he is a brilliant speaker.

Bob:   Yes, I quite agree with you.

Tom:   What do you think of Professor Greene's course?

Bob:   Not much.

T o m:   Why, what's wrong with it?

Bob:   Oh, I don't know. It's just that he ... Well, be​cause he overloads it with detail. That course he gave on town planning last year. It was just the same —just a load of detail, which you could have got from a book anyway, and more and more technical terms. There was no….
Tom: No general overview you mean.

Bob: Yes. I suppose you could call it that. I couldn’t see the town for the buildings.

T o m:   But you’ve got to have detail in this kind of subject, Bob, and anyway I think he’s good. You take his first lecture for instance – I thought that was very interesting, and not at all over-detailed.

Bob: But that’s just it, Tom. That’s just what I’m getting at. He starts off all right and engages your interest so that you sit back and think “I’m going to enjoy this. I’m going to get a general idea of the important points in this topic”. When bang! Before you know it you’re up to your neck in minute details and he’s bombarding you with technical terminology and…

T o m:   Oh rubbish! Now you’re exaggerating.

Questions  on  the  dialogue.

1. Where do the two students, Bob and Tom, meet? 
2. Where do they study?

3. What are they going to become?

4. Whose lecture have they come to listen to?

5. Why does Tom always attend Pr.Brown’s lectures?

6. Why doesn’t Bob think much of Pr.Green’s lectures?

7. What does Pr.Green overload his lectures with, in the boy’s opinion?

8. Why does Bob think Pr.Green does not give any general overview in his lectures?

9. Why does Tom think Bob is exaggerating?

10. Do you think future builders must know a lot of detail about town planning? Why?
3. 

Alice: I say, Bob. Our time-table has been changed. The lecturer has fallen ill and we are going to have a lecture on psychology instead of English.

Bob: Oh! Goodness, gracious! It’s awful! 

Alice: What difference does it make? We were supposed to have English after the lecture anyhow.

Bob: It does make a difference. I’d have plenty of time during my lecture to do my Grammar exercises.

Alice: You, lazy bones. You are sure to fail your English if you go on like that. Shame on you!
Bob: Nothing of the kind. I’ve got a remarkable rule: idle away my time during the term and cram the last fortnight. “Goes like clockwork”!
Alice: But it’s no good with language training. I know it from my own experience.

Bob: You do, don’t you and got “sat” for your practice last winter, and it doesn’t do you credit. 

Alice: So what about that cramming theory of yours?

Bob: Well, it takes time to gain experience …..
(after the exam)

Now, I know better. Speech skills and habits need hard work and regular training. Well, better late than never, they say. It is important than one should take the rough with the smooth
We are supposed to

From my own experience

It takes time to gain experience

It doesn’t do you credit!

It’s all your fault!

You are to blame!
Shame on you!

You ought to be ashamed!

It serves you right!

To take the rough with the smooth

X.

A) Memorize the following idioms:
to make headway - to make progress
to come off/through with flying colours- to complete smth., e. g. to pass one's exams, very successfully
to keep up with the times -  to accept and adapt oneself to modern, changes, ideas, opinions, etc
to keep pace with someone or smth. - to advance or make progress as fast as another person, to be as good or as fast as someone
to get told off for smth.- to be scolded (for having done smth.)
to take smth. in good part - to accept criticism or rebuke without personal resentment
to buck one's ideas up - to improve oneself, one's work, conduct
to buckle to/down to smth. - to begin it (e.g.work) seriously

to burn the midnight oil – to work or study until late into the night
to have a memory like a sieve – to have a very bad memory, to forget things often and easily
to pick smth. up – to learn
to play truant – to stay away from school, etc. without good reason
to go through the motions – to pretend to be doing smth
B) Use them in situations of your own.
3. The importance of FEEDBACK 
Read the following to define feedback    and write a short paragraph to explain why it is so important in the learning process.

The importance of FEEDBACK to the learner of the results of his efforts is most obvious in the learning of physical skills. Much skill learning is of course self-cor​recting, in the sense that the learner knows at once whether he has made an adequate response or not. In piano-playing, for example, there is auditory feedback; in typing the typed paper record gives immediate visual information about er​rors. In many games, however, such as swimming, tennis, cricket, or golf, it is much more difficult for the learner to get a clear idea of the results of his efforts. Hence the need for coaches and instructors. In skilled performances, such as shooting at a distant target, if no knowledge of results is given to the learner, no improvement is possible. Whatever can be done to help the learner to assess his own efforts is helpful. Practice    before a mirror is useful for dancing and golf.    Athletes are    helped by slow-motion photography of their action. Graphic recordings of the foot movements made in a skilled    industrial    process helped trainees to master the skill.
Interest and motivation in a task are enhanced when the worker can see the results of his efforts. In mowing a lawn, or in writing an essay, for example, he can look proudly back on the visible results of his efforts.
In study, motivation sometimes flags because no quantitative measure of progress is available. So, marks, however unreliable, provide student with feedback and help him to regulate his own progress.

XII. Translate the following into English, Make use of the vocabulary given below.
Некоторые советы готовящимся к экзаменам

Для того чтобы успешно заниматься во время экзаменационной сессии, необходимо быть в хорошей «фор​ме» — быть способным хорошо осмысливать и запоми​нать материал. Поэтому очень важно в период подготов​ки к экзаменационной сессии хорошо высыпаться — спать столько, сколько требуется, чтобы, проснувшись, чувствовать себя выспавшимся.
Во время занятий рекомендуется устраивать переры​вы для отдыха. Важно бывать ежедневно на свежем воздухе, заниматься в хорошо проветриваемом помещении. Шум в учебной комнате и неправильное освещение (на​пример, яркий свет, падающий в глаза)  ведут к повы​шению утомляемости.
Сессия длится много дней.  Силы надо беречь.  Выспавшийся человек хорошо себя чувствует и за 8—10 часов занятий нередко может успеть больше, чем усталый человек за 16-20 часов работы.

При подготовке к экзаменам форма занятий может быть различной. Замечено, что одни люди запоминают при чтении про себя, другие – при чтении вслух, третьи – когда они слушают. Целесообразно использовать тот тип запоминаний, который данному лицу свойственен. Большинство людей лучше всего запоминают материал при чтении про себя, при этом точность воспроизведения оказывается выше, чем при чисто слуховом  восприятии или громком чтении. 
Человек тем лучше запоминает материал, чем большее количество раз он его повторяет. Однако имеет значение и величина интервалов между отдельными повторениями. Чем больше величина интервалов между повторениями,   тем прочнее   запоминание.     Поэтому лучше повторять   материал   по   1—2   раза     в     день в течение 3 дней, чем 6 раз в течение одного дня течение

Различается    запоминание    механическое и логическое - смысловое.  При логическом запоминании материал осмысливается, систематизируется, увязывается с имеющимся запасом знаний. Оказалось   что логическое запоминание в 20 раз эффективнее механического. Отсюда важно не механически заучивать отдельные фразы или формулы, а стараться понять смысл того, что запоминаешь.

Запоминание облегчается, если материал опирается на большое количество ассоциаций. Поэтому тому, кто пользуется только конспектом или кратким учебником, бывает трудно запомнить его содержание, хотя объем его и невелик.
Для хорошего усвоения материала и умения отве​тить на экзамене полезно иметь готовые   отшлифован​ные речевые формулировки. Поэтому очень важно при запоминании материала рассказать его своими словами
to be in good bodily condition/to be at one's best; examina​tion period; acquisition of knowledge; to distribute one's prevision time; relaxation; to feel fatigued; individual dif​ferences; to read to oneself; to read aloud; rote learning; insightful learning; to link new knowledge to the old; to organize new knowledge; to remember smth. in a systema​tic fashion; self-testing; recitation, etc.
4. Eliminating possible errors
1. Read the   following   sentences paying attention to  learn, study, do  and  read.
LEARN. 1. In the course of learning it is helpful to have some measure of your progress, at regular intervals. 2. Learning a foreign language is very much like learning typewriting or driving a car which also requires develop merit of skills. 3. The more you learn about a subject the easier it becomes. 4. You can readily learn the technique of effective study. 5. Some boys in my class learn slowly 6. Recitation should not be    word-for-word repetition   or learning by heart, but outlining the substance of a passage 7.We have learned all the grammar rules on the use of the article. 8. Material is underlearned when it has not been studied long enough for you to be able to recall it 100 per cent correctly.

STUDY. Students of modern languages often study philology as part of their course. 2. He was studying for the medical profession.  3. We'll study Shakespeare next term. 4. If you know how to study, you will save a lot of time and effort. 5. A good way of generating interest in our work is to read widely on the subject, to study its history and methods and its relation to other similar disciplines. 6. The main difference between studying at school and studying after you leave school lies in the closeness of supervision.

DO. 1. Be sure you do well when you do your examinations! 2. I do German as a second foreign language. 3. We do seminars in Literature twice a month. 4. The students will do teaching practice in September and October. 5. Are you doing science at school? 6. He has been doing engineering at Sheffield University. 7. You should first do your homework and then take it easy. 8. Will you show me how to do this sum in algebra?

READ. 1. John is reading Law at Oxford (cf. read for). 2. He left school in 1967 and went up to Cambridge Uni​versity reading    archeology in his first    year and then changing over to history. 
2. Replace the blanks with prepositions and adverbs if necessary.
1. There is no simple answer ... this question. 2. Unfortunately few students work... a set time-table. 3. I've al​ready passed the test ... English history. 4. The seminar ... Chekhov was extremely interesting, wasn’t it?  5. We're going to write a test ... the tenses next week. 6. Film strips and charts may be borrowed ... the collection... the Library for use ... teaching practice. 7. In order to tie the new information ... your stock of knowledge you must reflect ... it, and try to relate it ... what you already know. 8. If you are foolish enough to skip... the graphs or tables, you will often miss the major points that the author is trying to make. 9. Repetition itself is of no value, but each repetition, if you are reading actively and alertly, should add to your insight  ...  the matter.  10.  Exploratory reading is skim​ming ... a book in order to get a general view of it. 11. Will training ... making more adequate eye movements help to increase your, speed of reading? We certainly could take ... (information... a faster rate.  12. Apart from the technical vocabulary common…each separate discipline, there are many words and phrases which occur very frequently in textbooks. 13. A notebook.... any subject should not t something ... which you take lecture notes only, but a depository of information ... the subject from ail sources. 14. Did you go to Prof. Brown's lecture ... Joyce? 15.1 passed the examination ... learning everything off ... rote. 16, I must read... what is written ... the history of India.

 3. Replace the blanks with articles if necessary.
 I. Those who do well in ... academic work usually do equally well afterwards in the professions. 2. At... school for every two hours of work in ... classroom then will be about ... hour of ... homework or private study. 3. You can easily learn ... technique of ... effective study. 4. If you are to work effectively on your own, you must have ... sustained interest in your work. 5. Before buying books, you should look through them to make sure that they are suitable in... content and in ... level of difficulty. 6. In my experience... discussion and group work are rare! among British  students. Americans or Australians seem much readier to talk to others about their work and their problems. 7. We were told to write it only in ... ink. The drawings can be done in ... pencil.    8. High motivation speeds ... performance of ... easy and simple task. But in ... difficult task, where alternative methods of attack are pos​sible, ... careful and systematic exploration of ... problem is required.
4. Translate the following into English.
Reminders: делать   уроки to do one’s homework (work), AE assignment; учиться хорошо/плохо to be do​ing well/badly; to be making good/no progress; учиться в институте to be a student; учиться в школе to go to school; повторять a) to revise, e. g. for an exam; also: to consolidate knowledge; b) to repeat, e. g. a word, a poem, i. e. to say or to do smth. again; c) to review (some​times used in the sense of "to revise", but it corres​ponds rather to просматривать заново); сдавать работу (нa npoвepкy) to hand/to give in papers

1. Библиотека закрыта для студентов во время каникул (кроме тех, кто проходит практику). 2. В педагогических институтах можно получить диплом на звание учителя двух иностранных языков (второй иностранный язык изучается с третьего курса). 3. Практическая фонетика у нас изучается на первом, втором и третьем курсах. 4. Давай сначала выполним наше домашнее задание, а потом уже займемся другими делами. 5. Вы уже проходили Томаса Гарди по литературе? 6. Практика у нас будет в феврале. Две недели отведены на пассивную практику, а потом мы сами будем давать уроки. 7. Она очень способный человек – всегда хорошо училась, все экзамены сдавала на «отлично». 8. Нет, я не могу сейчас никуда уехать. 9. Он первым сдал свою работу, но вскоре стало ясно, что он напрасно поспешил. 10. При повторении материала необходимо делать краткие заметки. Это хорошо закрепляет материал.
5. Conversation and Discussion
1. Answer the following questions.
1. Success in study depends not only on ability and hard work, but also on effective methods of study. Many highly intelligent students fail, particularly in science subjects, because they do insufficient work, or because they have never learned how to study effectively. What impli​cations have this view for the design and preparation of textbooks in the system of higher education?

2. A question which must concern all students: What is the most effective method of learning from textbooks? Several methods are possible, e. g. 1) simple reading and re-reading, 2) underlining the main points and important details in the text, 3) reading and then making brief out​line notes. Which method do you personally favour?

3. It is important that people enjoy their work as much as possible and enjoying work means choosing the right career in the first place. Unfortunately many older people look back on their lives, and regret that they did not ob​tain some good vocational guidance when they were about sixteen years of age. How do you think teenagers should be helped in their 'choice of career?

4. Programmed learning is an invention of the twen​tieth century. Speaking in terms of foreign-language teach​ing, how effective do you think it is? What are the advan​tages and disadvantages of this approach?  (Answer from the point of view of a learner rather than a teacher.) 

2. Do you know how good a student you are? The follow​ing questionnaire with preferred    answers may give you an idea, a) After you have gone through it, com​ment on the questions. Think up a few more, b) Make up dialogues to discuss the given point.
1. Do you have a plan of work for each day? 



Yes.

2. If so, do you stick to it? 






Yes.

3. Do you   have trouble   settling down   to work at the beginning of a study period? No.

4. Do you get your work in on time? 



  

Yes.

5. Do you find your work interesting? 


  

Yes.

6. Do you participate in class discussions?


   

Yes.

7. Do you try to sit towards the back of the classroom?           

 No.

8. When you have trouble with your work do you talk over the matter with your teacher? Yes.

9. Do you make a preliminary survey before reading a chapter in detail?
Yes.

10. Do you skip tables and   graphs in your reading?


No.

11. Do you keep your notes for one subject all together?


Yes.

12. Do you usually take your lecture notes in outline form?


Yes.

13. Do you make simple charts, diagrams or tables of your own to summarize mate​rial in your reading?








Yes.

14. Do you have difficulty in expressing yourself in writing?

No.

15. If a test is given unexpectedly do you fail or get a low mark?

No.

16. Do you sit up late preparing for an-exam​ination?


No.

17. Do you do most of your revision for a course the night before the examination?    No.

18. Do you get enough sleep?






Yes.

19. Do you have certain hours that you re​gularly spend in recreation?
Yes.

3. Many students have difficulty in finding time for the activities which they would like-to do. Some students say they are happier when they feel free to work when the mood takes them. What about you? a)   Read the following text, b) Point out the main arguments the author uses in favour of setting plans and time-tables for private study, c) Speak on the way you prefer to study. Make use of the vocabulary given below. 
Many students muddle along, doing a bit of this subject or that, as the mood takes them, or letting their set work pile up until the last possible moment.

No doubt some temperaments take much more kindly to a regular routine than others. There are many who shy away from the self-regimentation of a weekly time-table, and dislike being tied down to a definite programme of work. Many able students claim that they work in cycles. When they become interested in a topic they work on it intensively for three or four days at a time. On other days they avoid work completely. It has to be confessed that we do not fully understand the complexities the motivation to work. Most people over about 25 years of age have be​come conditioned to a work routine, and the majority of-really productive workers set aside regular hours for the more important aspects of their work. The “tough-minded" school of workers is usually very contemptuous of the idea that good work can only be done spontaneously, under the influence of inspiration. Those who believe that they need only work and study as the fit takes them have a mistaken belief either in their own talent or in the value of "freedom". Freedom from restraint and discipline leads to unhappiness rather than to "self-expression" or "personality development". We need not stick too rigidly to plans and time-tables but plans there must be.  Otherwise effort is wasted and time is dribbled away to no purpose. A sensible routine of work, so far from destroying spontaneity or creativity, should in fact, by reducing to a minimum the effort of coping with the humdrum activities of life, actually foster the best conditions for creative work.

Plans and time-tables are even more necessary to the student than to others because, outside the classroom, he is free within limits, to do what he will. Professional men of all kinds must work to a time-table and plan the best use of their time, but their times are largely decided by factors over which they have no control. A student’s work is not so closely controlled by external circumstances, and for that very reason, set hours of work should be arranged so that study does not become spasmodic.

The advantages of a time-table are the savings in time and effort, and the efficiency which results from taking an overall view of your total work load. Without a time​table you are likely to spend much time in indecision — in making up your mind when and what to study, in getting   together the necessary books and materials and in getting into the appropriate frame of mind for productive work. Much mental energy is needlessly consumed in trying to choose between alternatives and in screwing up your reso​lution to work.

The second advantage is in proper use of time. It is fatally easy to dribble time away. If you have a time-table and mean to stick to it, it has all the force of a law which must not be disobeyed, and in time adherence to it becomes effortless, and you begin to regard it as a natural part of your life.

But perhaps the biggest saving comes from intelligently dove-tailing your various    activities; in making sure that you do each piece of work at the best possible time; and, eventually,     in  the confidence  and  sense of competence, which comes from regular daily work.

to get down to regular concentrated work; to have a regu​lar routine of study; to study on set evenings/mornings; to procrastinate; to dawdle over a textbook; a cure for day​dreaming; self-regimentation; to be tied to a definite programme of work; to do smth. spontaneously; to waste one's effort; to foster the best conditions for creative work; to get into the appropriate frame of mind for productive work; a sense of competence, etc.

4. Educationists are usually in favour of testing and, hence, in favour of marking, since they believe it mo​tivates students to learn. But-what do students think about it? a) Read the following text before you discuss the point, b) Make a Round-Table Discussion on the topic: "Are Exams Useless Anxiety-Makers?"
Don't Mark My Words
“Gee, Miss Firmley’s a hard marker. The top mark in the test was 14 out of 20”.

“Lorraine Gumbol’s a terrific brain. She got 91 for math”.   
"I’m going to take this paper   back to Mr. Fulcrum. I'm sure I should have got 2 1/2 for the third question. I had half of it right”.
I have listened for years to talk like this about marks.
Once upon a time I was a keen mark-chaser myself. I knew the ecstasy of getting high marks and the agony of low ones. When I hear young persons discussing such results I feel sympathetic to them. What an ordeal it must be to live in a world where your performances are con​stantly assessed in figures and percentages!
The end-of-term report is another trial. "Could do bet​ter with more concentration", "Keep up the good work , "A disappointing result".
I can't help thinking what it would be like if everybody was marked on the lines of an exam paper. Doubtless the results would be put up each week on the notice-board: "Kay, 89. Keep up the good work", "Kay, 67. Could do better with more concentration". And so on.
It might spur us to greater efforts. But the anxiety and heart-burning would be awful.
After getting a bad report at the office I would be in an ill humour and would mark my wife strictly when I went home.
"14 out of 20 for the steak and kidney pie. A disappoint​ing result —too much kidney. Pancakes —13. Must try not to burn the edges."
"Gee, you are a hard marker," she mutters. She gets even at the weekend by failing me in my gardening test. 

In some schools and universities they cut out marks and grade the pupils. A, B or C. I have heard of a girls' school where they are classified as flowers — rose, pansy and dandelion, or something like that.
But any kind of cut-and-dried grading makes for wounded feelings.
No, we are entitled to our opinions of people. It’s the COMPARISONS that hurt.
to be a keen mark-chaser; to be bright/slow; to assess in figures and percentages; trial; to fail, to succeed, to do well/badly; examination hall (room); to cheat, to
crib; to have trouble (in a subject); cross-out; to be a hard-
lenient marker; to hand in one's paper; anxiety-maker; to
cram; to work under pressure; to assess (abilities knowledge, etc.)
5. Comment on the following:
1. The important thing is not what you know but what you can do with what you know.

2. Procrastination is the thief of time.

3. Reading is to the mind what exercise is to the body.

4. The palest ink is better than the most retentive memory.

5. Experience is the mother of wisdom.
6. One is never too old to learn.

7. For role playing activity.
6. Memory and Memory Systems

You can certainly improve ways of remembering partic​ular subjects. Ability to memorize can be improved, not by lengthy practice in memorizing, but by learning better methods of remembering. These methods have been found useful:
(1) Use of active self-testing or recitation.
(2) Use of grouping and rhythm.
(3) Attention to meaning and the use of associations (developing as many associations as possible).

(4) Alertness and concentration (a strong intention to learn)

You can increase the strength of your memory traces by overlearning your lessons, taking precautions  against subsequent interference, and by distributing your practice over a period of time.
Can One Improve His Memory?
It seems to take time for the traces to become consoli​dated, so that if your learning is followed immediately by some other form of strenuous mental work this will inter​fere with the retention of the original learning.
Very often forgetting occurs when one set of ideas has got mixed up with another. (If you begin to learn two similar foreign languages at the same time, for instance, such as Italian and French, you will recall words in one language while trying to speak the other; the French word may "block" the Italian, and vice versa.) This kind of inter​ference is greatest in the early stages of learning.
If you really understand what you .are learning you will not suffer from interference. One important practical rule that follows from this discussion is that in the early stages of learning you should make sure that you cover the ground thoroughly, even if this means that progress will seem slow.

What Kind of Material Is Easier to Store Away?
Consider yourself for a moment-as a recording machine. First you receive information (learning). Second you store the information away (memory), and finally you retrieve and   reproduce it (recall). This   process is by no means mechanical.
Once any idea has registered, or entered our conscious​ness, it will be stored much better if we deliberately try to remember it. Connected meaningful material is easier to store away and remember than meaningless material. 
The Five Steps in Learning
They are:  1) survey, 2)   question, 3) read, 4) recite, 5) revise.
You should first "survey" the material, i. e. find out all you can about the aims and purpose of the book, study the table of contents and the index and skim your way rapidly through the book. In other words, make a reconnaissance before you start your main work, and get an over-all perspective of what lies before you.
The second preparatory step — asking questions — is also important. This entails going rapidly through the chapters of the book which you are going to tackle, and I jotting down such questions as occur to you. (It is useful I because it motivates you and gives you a purpose: it forces! you to think and to marchal such knowledge as you already have.)
Next comes reading proper. The first reading of a text-1 book chapter usually needs to be rather slow and thorough. If the subject is illustrated by graphs or by diagrams, you will often be well advised to copy them out or elaborate them. Complex arguments and masses of information can often be presented briefly and neatly in a table or a graph.
The next stage in study is recitation. It should not be word-for-word repetition, or learning by heart, but out​lining the substance of a passage. The outline provides the framework into which more details can be fitted in subsequent recitation. The final step is revision. Revision should not be regarded as something to be undertaken just before examinations. Memories become stronger and stronger with each re-learning, and forgetting proceeds more slowly. It means that material that has to be retained    over long periods should be studied and re-studied.
The first revision should take place as soon as possible after the original learning. Further revisions are often necessary before the final revision which precedes exami​nations. But don't forget: you must thoroughly understand what you’re learning!
Taking Notes of Lectures
It is essential to take notes, so you should think care​fully about the kinds of notebooks and filing systems that are available.
There is no simple answer to the question of how full your notes should be. There are three courses open to you:
(1)   you can take down as much of the lecture as possible,
(2)   you can take outline notes, including, in more detail, definitions, tables of figures, graphs, etc., as may seem necessary, (3) you can take a skeleton outline only or no notes at all. The middle course 2) is generally recom​mended.
2. JUST FOR FUN
College Humour
                             1

The professor was delivering the final lecture of the learn. He dwelt with much emphasis on the fact that each student should devote all the intervening time preparing for the final examinations.

"The examination papers are now in the hands of the 'printer. Are there any questions to be asked?"

Silence prevailed. Suddenly a voice from the rear in​quired; "Who's the printer?"
2

The professor, who was famous for the wool-gathering of his wits, returned home, and had his ring at the door answered by a new maid. The girl looked at him in​quiringly:

"Um — ah — is Professor Thompson at home?" he asked, naming himself.

"No, sir," the maid replied, "but he is expected any moment now."

The professor turned away, the girl closed the door. Then the poor man sat down on the steps to wait for him​self.
7. British Universities

1.
There are 46 universities in Britain. The oldest and best-known universities are located in Oxford, Cambridge, Lon​don Leeds, Manchester, Liverpool, Edinburgh, Southamp​ton, Cardiff, Bristol, Birmingham.

British universities differ greatly from each other. They differ in date of foundation, size, history, tradition, general organization, methods of instruction, way of student life.

The two intellectual eyes of Britain — Oxford and Cam​bridge universities — date back to the twelfth and thir​teenth centuries.

The Scottish universities of St. Andrews, Glasgow, Ab​erdeen and Edinburgh date back to the fifteenth and six​teenth centuries.

In the nineteenth and the early part of the twentieth centuries the so-called Redbrick universities were founded. These include London, Manchester, Leeds, Liverpool, Shef​field, and Birmingham. During the late sixties and the early seventies some 20 "new" universities were set up. Some​times they are called "concrete and glass" universities. Among them are the universities of Sussex, York, East Anglia and some others.

Good "A" Level results in at least two subjects are necessary to get a place at a university. However, good exam passes alone are not enough. Universities choose their students after interviews, and competition for places at uni​versity is fierce.

For all British citizens a place at university brings with it a grant from their Local Education authority. The grants cover tuition fees and some of the living expenses. The amount depends on the parents' income. If the parents do not earn much money, their children will receive a full grant which will cover all their expenses.

There is an interesting form of studies which is called the Open University. It is intended for people who study in their own free time and who "attend" lectures by watching television and listening to the radio. They keep in touch by phone and letter with their tutors and attend summer schools. The Open University students have no formal qualifications and would be unable to enter ordinary uni​versities.

The academic year in Britain’s universities is divided into three terms, which usually run from the beginning of October to the middle of December, from the middle of January to the end of March, and from the middle of April to the end of June or the beginning of July.

After three years of study a university graduate will leave with the Degree of Bachelor of Arts, Science, Engi​neering, Medicine, etc. Later he may continue to take the Master's Degree and then the Doctor's Degree. Research is an important feature of university work.

2.

For seven hundred years Oxford and Cambridge universities dominated the British education. Scotland had four universities all founded before A. D. 1600 (Glasgow, Edinburgh, Aberdeen and St. Andrews). Wales only acquired a university in the| twentieth century; unlike the others it is a loose federation of. University colleges located in different cities (Cardiff, Swansea, Bangor,   and Aberystwith).   The first English   university after Oxford and   Cambridge (sometimes referred to as Oxbridge) was Durham, in   the   North   of England,   founded   in   1832. The University of London was founded a few years later in 1836. 

During the nineteenth century institutions of higher education were founded in most of the biggest industrial towns, like Birmingham, Manchester, Leeds, Sheffield (sometimes called the Redbrick Universities). At first they did not have full university status but were known as   university colleges; since 1945, however, all have become independent universities, and in recent years a number of other universities have been founded, Sussex, Essex, Warwick, and others.
In the middle 60s there "was a further new development. Some of the local technical colleges maintained by local authorities had gained special prestige. By 1967 ten of these bad been given charters as universities, though they still concentrated mostly on science and technology, with languages and social sciences on a smaller scale. Many of them are in the biggest cities were already established universities; so now we have the University of Aston (Birmingham), Salford (close to Manches​ter), Strathclyde (Glasgow), Herriot-Watt University (Edinburgh), Brunei University (London).
When we add all these together we find that the number of universities in England increased within ten years from nineteen to thirty-six, and in Scotland from four to eight.
Oxford University. Oxford University is a sort of federation of colleges, and it is impossible to understand its structure (or that of Cambridge or Durham) unless one first understands the nature and function of these colleges, which have no resemblance whatever with the institutions called "colleges" in America.
Oxford has twenty-three ordinary colleges for men, five for women. All these are parallel and equal institutions, and none of them is connected with any particular field of study. No matter what subject a man proposes to study he may study at any of the men's colleges.
Each college has a physical existence in the shape of a dining-hall, chapel, and residential rooms (enough to accommo​date about half the student membership, the rest living in lodgings in the town). It is governed by its Fellows (commonly called "dons"), of whom there are usually about twenty or thirty. The dons are also responsible for teaching the students of the college through the tutorial system. The Fellows elect the Head of the college (whose title varies from college to college).
The colleges vary very much in size and extent of grounds and buildings,   and also in   eminence. The biggest and most magnificent is Christ Church, the chapel of which is also Oxford cathedral.
Colleges   choose   their own   students, and a student only becomes a member of the University by having been accepted by a college. Students are chosen mainly on academic merit, but the policy of colleges in this respect varies from college to college. Some tend to be rather keen to admit a few men who are very good at rugby or some other sport, or sons of former students or of lords or of eminent citizens or of millionaires.
The University prescribes syllabuses, arranges lectures, conducts examinations, and awards degrees, but there is no single building which can be called "the University". The colleges and university buildings are scattered about the town, mostly in the central area, though the scientific laboratories and the women's colleges are quite a long way out.
The university teachers are mostly Fellows of colleges, who may at the same time hold university appointments as lecturers or professors. Part of the teaching is by means of lectures orga​nized by the university, and any student may attend any university lecture. At the beginning of each term (there are three terms in the Oxford academic year) a list is published showing all the lectures being given during the term within each faculty, and every student can choose which lectures he will attend, though his own college tutor will advise him which lectures seem likely to be more useful. Attendance at lectures is not is not compulsory, and no records of attendance are kept.
Apart from lectures, teaching is by means of the "tutorial" system, which is a system of individual tuition organized by the colleges. Each Fellow in a college is tutor in his own subject to the undergraduates who are studying it. Each student goes to his tutor's room once every week to read out an essay which he has written, and for an hour he and the tutor discuss the essay. A student does not necessarily go only to his own tutor but may be assigned to another don in his own college or in another col​lege when he is studying some particular topic which is outside the special interest of his own tutor.
It wouldn’t be an exaggeration to say that Oxbridge graduates dominate positions of power and influence in the country.
Ask a friend:

1. Where institutions of higher education were founded in the nineteenth century and why; 

2. Why local technical colleges gained prestige in the 60s. 
Say:

1. Who and in what way prescribes syllabuses and lectures at Oxford; 

2. How the tutorial system works.

3.

Oxbridge

For seven hundred years two universities dominated British education, and today they dominate more than ever, with a   fame   enhanced   by   their   isolation,    and    their   sheer hypnotic    beauty. Like    Dukes,   Oxford   and      Cambridge preserve    an    antique   way    of life    in the   midst of the twentieth   century. Oxford   and Cambridge have   always provided a large number of permanent   secretaries   (White hall civil servants), members of Parliament, and of the vice-chancellors of other universities.  The students of Oxbridge make up, from the outside, at least, one of the most elites in the world. Less than one per cent of Britain's population go to Oxbridge but,    once there,   they are wooed by industry and government. AB.A.*   (Oxford) or B.A (Cambridge) is quite different from an ordinary B.A.

Oxbridge is only in session half the year, and the universities adjourn for four months in the summer — a relic from medieval times, when scholars had to bring in the harvest.


Slowly the population of Oxford and Cambridge has been changing. In the nineteenth century it was a mixture of some boys who were poor and clever, and others who were rich and idle.    Only since the 1870s have women been   admitted, and the women's colleges constitute only 12 per cent the Oxbridge population, so that competition to reach them is fierce: at St Anne's, Oxford, only a small per cent of the candidates are chosen – mainly on the results of the written examinations.
The division between Oxbridge and   Redbrick is sharp. It’s absurd    that four-fifths of the undergraduates should be made to feel that they're inferior for life.  In the civil service, politics and law there has been no visible breach   in the supremacy of Oxbridge graduates. The division is essentially a class one. While a large per cent of Oxbridge undergraduates come from public schools, very few of Redbrick do: many pub​lic school boys would rather go straight into business, into the services or a foreign university, than go to a Redbrick university: they prefer no degree to a Redbrick degree.

In England Redbrick has been separate from the beginning. When Oxford and Cambridge were exclusively Anglican, the new Victorian universities were built to provide a liberal education for the poorer boys and dissenters of the prov​inces — and to give technological training. They grew up outside the old aristocratic pattern. Oxford and Cambridge graduates scorned them, and London University, which was founded in 1836, was referred to as that joint stock company Gower Street!
8. Vocabulary section
Education
	Elementary

Secondary

Post-school

Higher

Adult

Free

Compulsory

Vocational
Secular

Full-time

Part-time

All-round
By correspondence
	Начальное образование

Среднее образование

Послешкольное образование

Высшее образование

Образование для взрослых

Education                                                      Бесплатное образование Обязательное обучение

Профессионально-техническое образование
Светское образование

Обучение на дневном отделении

Обучение на вечернем отделении

Широкое образование

Заочное образование

	An entrance examination
A graduate (final) examination
	Вступительный экзамен
Выпускной экзамен

	take

sit for

pass
	                                                           Сдавать экзамен

an examination                                          Сдавать 

                                                          (письменный) экзамен

Сдать экзамен

	fail at (flunk)
	an examination                                            Провалиться 
                                                                       на экзамене

	an(a) undergraduate

        postgraduate

     required(compulsory)

        elective 

        technical

        science

        humanities

        refresher
	Студенческий курс

Аспирантский курс

Обязательный курс

                                                          Курс по выбору

course                                                 Курс по техническим 
                                                              дисциплинам

курс по естественно-математическим наукам

курс гуманитарных наук

курсы повышения квалификации

	Follow (attend) a course
Be examined in
Be re-examined

An examiner
An examinee
An examining board
	Слушать курс
Экзаменоваться по курсу

Переэкзаменовываться

Экзаменатор
Экзаменующийся
Экзаменационная комиссия

	A (an) day

           boarding

           professional

           private

           public
           independent
           special

           post-graduate

           leave (graduate       from)

           enter, enroll in (Am.)

           attend

           drop out of
	Дневная школа

Школа-интернат

School                                                     Профессиональное училище

Частная школа
Государственная школа (в США), частная (привилегированная) школа в Англии

Независимая (частная) школа
Школа для слаборазвитых детей

Аспирантура

Оканчивать школу

Поступать в школу

Посещать занятия в школе

Бросить школу

	A school  term (Br.), semester (Am.)

                year
                leaver (graduate)
	Учебный семестр (четверть)
Учебный год

Выпускник школы


I.Q. (intelligence quotient) – уровень умственной одаренности
a stream (A, B, C)  - потоки по способностям
a period – урок (40-45 минут)
a  form   Br..   a   grade   Am.   - класс
a   pupil   Br.,   a   school-goer   Am. - школьник
a student – студент, am. – студент, школьник старших классов, учащийся
an undergraduate Br - студент
 a post-graduate - аспирант
 a freshman Am. – студент 1 курса
a sophomore Am. – студент 2 курса
a junior Am.  студент 3 курса
a senior  Am.  – студент 4 курса
a campus Am.  – университетский городок
be on top (at the bottom) of the list   (class) – быть первым (последним) в классе по
repeat a year – остаться на второй (повторный) год
a lecturer – лектор, старший преподаватель
a tutor Br. – наставник, руководитель группы студентов университета, Am. – младший преподаватель, ассистент
a   reader    - преподаватель ВУЗа, лектор
a school-leaver Br., an aspirant Am. – абитуриент
a teaching-staff Br., a faculty Am. – профессорско-преподавательский состав университета

a faculty Br., a department Am. - факультет
a curriculum - программа

 a syllabus – учебный план
 mark Br., grade Am., assess  - оценивать знания, ставить оценку
a verbal test – устный экзамен

a    head    master   (mistress)   Br., a principal Am. – директор школы

basic (ordinary, general) subjects – основные предметы
a monitor – староста (класса)

a break (a recess) - перемена

prompt - подсказывать
lag (fall)  behind in – отставать в занятиях по
teaching service (experience) – преподавательский стаж
Teacher   Emeritus   - заслуженный учитель
a credit (hour) Am. – семестровое очко академического зачета
read for a degree – готовиться к получению научной степени
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